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INTRODUCTION 
Teaching a foreign language is not an easy task. However, it becomes more difficult when the program designed to teach does not 
guide educators through a well-defined language course of curriculum- that specify the learning language standards and assessments that 
students should meet through the learning process, as well as, the instructional materials, activities, and approaches that instructors should 
apply in the teaching-learning process to help students achieve success. The aim of learning another language is to become a fluent speaker of 
the language and automatically be able to communicate with speakers of that language. Therefore, a well-defined language course curriculum 
guide should be designed in order to provide the language learners a teaching-learning process of quality that automatically helps in the 
achievement of this goal.  
It is fact that when learning a language many factors can interfere in the achievement of the learners’ language proficiency. These 
factors are related to the age of learning, learning environment, learners’ language learning motivation, as well as language teaching 
approaches applied in the teaching process. However, without a well-structured curriculum not only the learners’ fail for not achieving 
language proficiency but also the instructors and the system for not giving immediate response to the learners’ need. 
The existing program designed to teach English as a foreign language is failing for both English instructors and learners. Students are 
failing not only because they are not meeting the academic standards to succeed but mainly because even achieving academic success in the 
subject they continue struggling with the basic language skills. The instructors are failing not only because the students are not mastering in 
the basic language skills but mainly because their teaching strategies are not allowing students to achieve and/ or develop their language 
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proficiency. Consequently the system is failing not only because the instructors and the students are failing but mainly because the existing 
program does not guide the educators through the schooling performance objectives of success. 
This curriculum guide was designed with the aim to fulfill a gap in the field of English teaching that is the achievement of learners’ 
English language communication. In an effort to fulfill this gap, this curriculum guide provides educators with valuable information, 
instruments and support to keep their teaching approach and activities centered on the development of the learners’ language communication- 
proficiency. It is a data-driven material that helps educators to meet the English standards of performance and assessment and automatically 
works toward the success of the teaching-learning process. It was also designed with the aim to provide the students with all the knowledge, 
skills and experiences to academically succeed and automatically become contributive citizens of the community once the teaching also 
focuses on the learners’ personal and social development. 
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RATIONALE 
Cape Verdean Education System- Secondary School: Overview 
1. Characterization 
 The secondary education is continuity the elementary school (called primary/ basic education) and it goes from 7th to 12 grades. 
 It focuses in the enlargement and improvement of the previous skills as well as acquisition and development of new skills. 
 It enables the acquisition of all the knowledge, skills and experience the students need to become a productive and active member of 
the Cape Verdean society.  
2. Objectives 
 Develop in the students the ability to analyze and investigate a variety of issues in different areas. 
 Enable the acquisition of knowledge based in socio-cultural/ human science/science and technology. 
 Enable the understanding of the essential rules and values of the society. 
 Develop the essential skills of the Portuguese language focusing in the language communication. 
 Promote an education of quality focusing in the students’ professional and personal growth.    
 Promote and spread teaching and learning of foreign languages: English and French. 
3. Organization 
 The secondary education is divided into 3 cycles/ levels: 
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a) 1st Cycle also called Tronco Comun- corresponds to the 7th and 8th grades-Middle School (USA). 
b) 2nd Cycle- corresponds to the 9th and 10th grades. 
c) 3rd Cycle- corresponds to the 11th and 12thgrades. This Cycle is divided into 2 areas. The first one is the Via Geral (General Area) and it is 
subdivided into 3 areas: Human Science (called Humanistica), Business and Economic Science (Called Ciencias Economicas e 
Empresariais), and Science and Technology (called Ciencias Tecnologicas ). The second one is Via Tecnica (Technique Area) which 
includes the Art and Vocational areas.  
 The students are encouraged to choose either one of areas to continue their studies. However, they chose the areas according to the 
previous subjects taken and their skills.  
 All the students who complete the 3rd cycle receive from the school an official certificate/ diploma and transcript as prove of the 
student’s academic success.   
Note: 
 Academic Calendar September 2013- July 2014 (see appendix A. 1) 
 
The Existing Program for the 3
rd
 Cycle (11
th
and 12
th
Grades): What Is Not Covered? 
The Cape Verdean Education system requires that all the students enrolled in the secondary education master in the English language 
subject to pass from one academic year to another and complete secondary school/ high school. In this way it is required that the students 
study the English language from 7
th
 to 12
th
 grades. In 2006 the board of the Secondary Education convened a team of coordinators of the 
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English language subject of each school to revise the existing English language program for the 3
rd
 cycle. The main purpose of designing the 
new program was to design a program that focused mainly in the teaching of the Structural grammar of the English language. Therefore, they 
designed a program based in the principles of the grammar translation approach or grammar based program in which majority of the activities 
designed focus in grammar practice. The prior idea was that by mastering the grammar of the language the students would acquire accuracy 
and proficiency while learning the language and automatically become a competent English language speaker. In fact the students who master 
in the subject acquire accuracy, meaning that they have strong grammar background knowledge. However, when it comes to language 
proficiency they show weak language communication.   
 It covers the topics and the contents that should be taught, but it does not explain the essential and supplementary learning 
understanding in each topic. 
 It covers the grammar structure and what it is expected the students to be able to know, but it does not give the teaching procedure. 
 It does not define the standards skills that the students should master and the way it should be taught. 
 It does not define the intervention methods, activities, and materials teachers should apply in the classroom. 
 It includes all the 3rd cycle students in the same language learning level. It does not define the students’ cognitive skills, learning needs, 
and learning background.  
 Data analyze is focused more in the measurement of learners’ knowledge rather than analyze of learners learning progress. 
 Instructions are not centered in the development of the learners’ language communicative skills.  
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Note:  
 The Current English program for 3rd cycle. (see appendix A. 2)  
 All the students attending the 3rd cycle enrolled in the 11th and 12th grades are considered English language learners level V and VI 
respectively and they are all included in the same learning setting. 
 
Learning English Language for Communicative Purpose 
Throughout these years the government and the board of education have been working on creating conditions to promote an education 
of quality for all and prepare the students to succeed in the competitive work market setting. Looking to the actual scenario of the Cape 
Verdean job market- where the demand is larger than the supply- tourism industry is one of the areas that mostly have contributed to the 
increase of the economy, which also implies gradual increasing of the job marketing different areas of tourism setting. In order to give a 
reasonable response and to keep the increase of the industry it is needed to offer a service of quality. On the other hand, in order to offer a 
service of quality it is important to create team (s) of qualified and responsible labor force to work in the different field of tourism.  
However, it is important to highlight that, as well as in tourism industry, qualified professionals are needed in all areas of the business 
market. Communication and collaboration are vital skills to accomplish success in whatever business company. In this way, education should 
provide all members of the community knowledge and experience to achieve these cognitive skills. Communication is the means to facilitate 
understanding and establish relationship. In today’s business market not only top managers are considered representatives of the company, but 
all the fellows who work for the success of the company. Therefore, today schooling should provide all Cape Verdeans with all 
communicative and interacting competencies to succeed.  
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The teaching of foreign language is a requirement of the Cape Verdean education curriculum and conditions have been created to 
spread the teaching of foreign languages throughout the islands. However, special attention has been given to the teaching of English 
language once it is the language considered the language of international communication. Efforts have been done in order to create conditions 
to enable language learner community to acquire skills and knowledge to develop their English language communication and consequently 
fulfill a need of the country, but still there is a lot to be done.  
It is necessary to develop a language program that centers mainly in the achievement of English language communicative proficiency 
rather than on mare mastery of language structure. This meaning that, it is essential to develop a program in which the instruction focuses in 
the development of learners’ cognitive and operational communicative skills. In this way, as students advance through the achievement of the 
standards language skills (reading, writing, speaking, listening, and language culture), they are able to exhibit fluency of their communication 
skills. In addition, instruction also should focus in the development of learners ‘critical thinking, so they can be able to express their opinion 
by using the language in real life scenarios for different purposes. This is achieved by increasing students’ natural interest of language 
learning once the learning scenario and activities emphasize the students’ real life setting. 
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What Is Covered in This Curriculum Guide? 
An effective educational program should emphasize the policies as well as the learning goals in order to guide educators through 
accomplishment of the mandate learning expectation. 
Therefore this program includes: 
1. Educational philosophy and teaching principles- address essential learning development focusing on learners’ learning need, personal 
and social development as well as community services it selves. 
2. Learning standards- explicitly describe the learning standards learners should master throughout the academic year and achieve 
language proficiency. 
3. Learning auto comes- explicitly explain the learning out comes learners will achieve throughout the learning associated with 
development of the standards skills. 
4. Content program- explicitly describe the contents that should be taught in the academic year. It describes their respective procedures 
and objectives in order to guide educators through meaningful teaching –learning process  
5. Instruction autonomy- encourage and / or support educators in the development and implementation of different instructions that 
develop learners’ competencies. 
6. Multiple strategies and learning experience- guide educators through variety of instructional strategies and multi-level learning 
experiences based on the assessment of each learner developmental language levels, learning styles, and area of interests. 
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7. Instructional materials and learning activities - describe types of instructional materials, equipment and learning activities needed to 
support learning and appropriately achieve language skills.   
8. Assessment tools- explicitly describe type of assessments and respective assessment tools to identify, evaluate, analyze and determine 
learners leaning achievement. Provide sample of instrument to collect and analyze data.  
9. Learning community- guide educators through the development of a community of learning where all the participants collaborate 
actively in the learning process. 
10. Appendix – with a variety of instruments to work within the educational setting.  
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EDUCATIONAL PHILOSOPHY 
Provide learners with all the knowledge and skills needed to succeed in the school, in the college as well as in the workplace 
For the effectiveness of the curriculum the teaching-learning process should provide the learners with all the knowledge and skills 
needed to succeed in the school, in the college as well as in the workplace and automatically become a contributive citizen who works for the 
success of the community as well as for his/her own success. Therefore, one of the purposes of designing this guide is to prepare the learners 
for the demands of this competitive world and in a position to achieve success.  
Characterize learners as autonomous thinkers and social responsible - democratic citizens 
For the effectiveness of the curriculum it is required that the instructions focus on the development of the learners’ critical thinking 
and problem solving. The development of these skills is done through application of activities that explore students’ background knowledge 
and engage them in deep and constructive argumentation sections. The goal is to challenge learners to become active, responsible and positive 
participates in diverse activities and/ or organizations that work on solving of issues that affect the development of the community. Students’ 
beliefs and opinions are valued within the community. 
Every single student can succeed 
 An effective curriculum seeks for the success of each learner. Each student develops his/ her own way of acquiring and processing 
information. Therefore, the instruction should center on identification of each learners’ cognitive skill in order to adapt the approaches, the 
content, the materials and the activities to learners’ needs to achieve success. Moreover, it is important to work with learner on the 
identification of their own learning style in order to help them become independent learners for their own success. 
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Instruction is centered in the development of learners’ need 
An effective language development curriculum guide seeks for the accurate development of language grammar as well as the 
development of the fluent language communication. The aim is to focus on the learners’ language use and need to achieve proficiency. 
Therefore, it is crucial to expose and explain to all the community members what they need to be able to do to achieve success. In other 
words, what skills they need to develop to achieve language communication.  
 
One of the most important skills that a language learner should acquire when learning a language is Language communication. More 
than merely master the skills to academically succeed the learner should become a fluent speak of the language. 
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CHAPTER II: SHELTERED CONTENT BASED PROGRAM 
Sheltered instruction is an approach that uses the target language for instruction with special modifications to ensure students’ 
comprehension and learning. Therefore, the main goals of implementing this kind of approach in the language teaching process are to enable 
the students to develop their English language communication as well as literacy, grade appropriate content area of learning, and promote 
positive relationship among the community in order to develop student’s social and self-esteem. The standards, the activities, the content, and 
materials designed for this program should follow the teaching principles defined below. 
Teaching Principles: 
1. The teaching process should focus in the language communication principles to achieve students’ communicative competence.  
The approaches, the activities and materials used to teach should focus in the development of the learners’ communicative language learning. 
In this way, the learners learn the target language through an authentic and meaningful learning environment where fluency is the crucial 
dimension of communication. However, the learning should be seen as a process of creative construction and involves trial and errors. 
Therefore, the communication should involve the integration of different language skills in which the language is used not only for academic 
purpose but also for social context purpose. 
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2. The teaching process should emphasize the 4 macro skills to achieve literacy. 
Listening, speaking, reading, and writing should be taught in an integrated learning process. This meaning that the teacher should use 
these skills together in the same teaching procedure not only to achieve learners’ language communication but also to achieve learners’ 
literacy. The teaching process should focus in the development of students’ writing, reading, listening, and speaking skills in an appropriate 
and accurate way. Literacy is considered one of the critical resources of the competitive workplace. Therefore, all the 3
rd
 cycle students after 
completing high school must have developed this skill in order to be able to compete in the Cape Verdean work market.  
3. The teaching process should promote social development and self-esteem among the students.   
The contents and the materials selected to be taught should develop the student’s identities as individual of worth so they can achieve 
motivation to contribute as active participant for the development of the community. Also they should teach the students to value and 
understand different perspectives, what factors influence one’s perspective, and how different perspective enhance the ability to make 
decisions in real context. In this way the contents and materials should promote global ways of thinking in the way that students are able to 
respect each individual’s thought. The aim of schooling is to make students respect the other and recognize and accept their responsibilities as 
citizens of the community.  
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4. The teaching process should develop the students’ cognitive and investigation skills. 
When completing high school the student should be prepared to integrate into college life or to compete in the labor market. However, in 
a small labor markets like Cape Verde where the supply is lower than the demand, those who succeed are those who have high-level 
professional quality. Therefore, it is required that the teaching process focus also in the development of the students’ cognitive and 
investigation skills so they can meet the demands of the labor market. In this way, the content, the activities and the materials selected to 
teach should focus in the development of the students’ critical and analytical thinking, problem solving, and decision making.  
5. The teaching process should address the students’ need and learning style. 
During the teaching process it is important to consider the students’ learning need. Therefore, the teacher should emphasize the relevant 
and relative knowledge and skills all students need to know and be able to do. Knowing that each student has its own way of assimilating and 
processing information it is crucial that the approaches, the activities and the material are adjusted to the students’ learning need and style. It 
is recommended the use of variety of instruction and activity for a better understanding and appropriate acquisition of the language. 
 Learning Goals/Standards Addressed for 3
rd
 Cycle 
 The standards addressed in this framework to teach English as a Foreign Language focus in the students’ developing of Reading, 
Speaking, Writing, and Listening skills as well as the Grammar concept of the language which automatically contribute for the development 
of their language communication. Therefore, the achievement of the students’ communicative competence is the major goal of this 
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framework. Through development of these skills it is expected that at the end of the 3
rd
 cycle the students achieve language competence in 
which they are able to engage in a conversation setting using the language. 
Primary Framework, Strands and Appropriate Primary Learning Standards 
- Reading standards for Literature (not a requirement) 
 During the teaching process the teacher should create opportunities for students practice their reading skill (aloud or in silence) in a 
way that students can improve their reading and automatically improve their language pronunciation. Therefore, alternative reading activities 
should be applied in an interesting and fun way so they can acquire the passion for reading and become independent reader. 
1. Read closely to respect the punctuation giving sense and tone to the reading. Show fluency while reading. 
2. Read closely to explore what the text says explicitly and implicitly in order to make logical inferences. 
3. Read closely to explore the vocabulary and determine the meaning of words, phrases and sentences as well as to contrast their use in a 
text 
4. Read closely to explain how the author develops the point of view of the narrator or speaker in a text. 
5. Read closely to determine/ identify the style of text. 
6. Read closely to determine the essential as well as the supplementary ideas or themes and analyze their development in the text. 
7. Read closely to explore and cite specific textual evidence when writing or speaking to support interpretative thoughts and conclusions. 
8. Read closely to analyze how/ why/ where and when individuals, events and ideas develop and interact in the text. 
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9. Read closely to provide summary of the ideas supporting with personal opinion and judgments. 
- Reading Standards for Informational Text 
 During the teaching process the teacher should include reading of nonfiction text in which the students are able to improve their 
critical thinking, problem solving and innovation skills. Therefore, alternative interpretation and critical and analytical activities are required 
to explore other perspective related with theme/ issues discussed in the related literary text.  The reading standards include all of the above 
standards plus the following ones: 
1. Integrate and evaluate content presented in diverse formats and media, including visually and quantitatively, as well as in words. 
2. Delineate and evaluate the argument and specific claim in a text, including the validity of the reasoning as well the relevance and 
sufficiency of the evidence. 
3. Relate the topic/ content in a real life situation. 
4. Analyze how two or more texts address similar themes or topics in order to build knowledge or compare the approaches the authors 
take. 
5. Read and comprehend complex literary and informational texts independently. 
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- Writing Standards  
 During the teaching process the teacher should include systematic writing activities to develop students’ writing skill. Therefore, daily 
writing activities is required in a sense that students engage in their own writing and develop their skills and knowledge. 
1. Write interpretative answers about the content taught, topic discussed in the class and personal taught. 
2. Write complete sentences respecting grammar structure already studied (subject and verb agreement, punctuation, figures language, 
etc.) 
3. Develop an informative /explanatory texts in paragraph/ essay format (using a variety of vocabulary) to show understanding and 
interpretation of the main concepts (Show writing organization) 
4. Reflect on meaning, importance, process, practice, and performance 
5. Generate insights and connection between current studies, other subjects, and the world. 
6. Analyze causes, effects, and implication of details, actions, and events. 
7. Synthesize different authors’ perspectives and concepts across, within, and beyond the texts already studied. 
8. Reflect on issues that were taught showing personal opinions and judgments. 
9. Provide evidence that support arguments using credible and appropriate sources and citations. 
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- Speaking and Listening Standards 
 Effective speaking depends as much on what you say as on how you say it. It also depends on what you see to say. Oral language 
development plays a key role for any language learner. Therefore, it is required that appropriate instructions and material are used in the 
teaching process in order to promote quality language learning. This involves a variety use of materials such as video, images, software 
application, audio, stories, etc. and a variety use of activities that involve active and engaging communication such as cooperative work/ play, 
class discussion, role play, oral presentations, speech/lecture, debate, etc. However, it is important that in order to have a meaningful 
development of the students’ communication skill the conversations should be based on concrete and current topics of interest. 
1. Listen carefully to the teacher instructions and colleagues’ participation in order to actively participate in the class activities. 
2. Listen for intonation and other cues that contribute to character development and meaning. 
3. Listen carefully to a variety of informative media in order to be able to provide constructive thoughts. 
4. Use appropriate language to refer to and discuss ideas and texts. 
5. Provide constructive comments and ideas showing understanding of the information acquired. 
6. Provide constructive arguments advocating their point of view of a topic discussed in the class or an issued discussed in any text by an 
author. 
7. Show interest and engagement in the activity 
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- Language Use: Grammar and Vocabulary Standards 
 An appropriate use of grammar and selection of word lead any language learner to achieve his/ her intended goal which is to be able to 
establish an effective communication with the speaker of the language. However, in order to establish an appropriate use of grammar and 
vocabulary it is necessary that the learners become aware of their correct and effective use. In order to become good readers, writers, and 
speakers of the language it is crucial that they achieve/ develop their grammar competence and their vocabulary knowledge background. 
1. Demonstrate vocabulary understanding in order to make interpretation of text and content taught. 
2. Determine and/ or clarify meaning of words and be able to use synonymous/antonymous in sentences/ text. 
3. Use a variety of appropriate vocabulary in their writing and speaking. 
4. Demonstrate understanding of figurative language and words relationship. 
5. Demonstrate understanding and appropriate use of the commands standards of the structure of English language in their writing and 
speaking. This includes part of speech, sentence structure, sentence type, syntax, and punctuation.  
6. Apply knowledge of language to understand how language functions in different contexts, to make effective choices for meaning or 
style, and to comprehend more fully when reading or listening. 
7. Show independence word choice and grammar use and style when writing and speaking. 
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Intended Learning Outcomes  
 The following intended learning outcomes define the skills, the knowledge, and the attitudes the students should acquire throughout 
the academic year. In other words, what is expected the students to be able to do and understand as well as the students’ thoughts about 
subject matter by the end of each grade. Moreover, they will help on the identification of learning experiences that students have acquired for 
relevant learning transfer across disciplines. 
1. The students will understand the matter of learning English language and its impact in the world. 
2. The students will gradually develop their language skills and automatically establish an effective communication using the language.  
3. The students will be able to effectively explain and transfer information through writing, speaking and graphic/ pictures. 
4. The students will be able to demonstrate understanding of the contents/ topics taught and through them understand their ethnical 
responsibility for the community. 
5. The students will be able to conduct and carry out a variety of research and be able to report, analyze, and evaluate the results 
critically and meaningfully. 
6. The students will be able to utilize the educational resources to growth as scholar and as an individual. 
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CHAPTER III: TEACH ENGLISH AS FOREIGN LANGUAGE DESIGN 
English Language Syllabus for the 3
rd
 Cycle 
 The language standards skills and the intended learning outcomes that the students should meet throughout the academic year are 
explained in detail in the chapter II. Therefore, when designing the English language syllabus it is required that the instructor 
follows/addresses those standards skills and learning outcomes. It is important to highlight that the aim of designing the English language 
syllabus is mainly to achieve students’ English language communication rather than merely achieve their academic success. Therefore, in 
order to achieve learners’ proficiency and communicative competence, an effective English language syllabus must emphaze the English 
learning language objectives, the learning topics, language functions, as well as, focuses on the English lexicon and grammar structure. 
Additionally, it should include the teaching-learning approaches that will be used to deliver the lesson/activity. 
EFL Shelter Content Program 2013-214 
11
th
 Grade - Level V 
1
st
 Term 
Sections Topics Grammar 
Structure 
Essential Understanding Functions Objectives 
 
Section I 
 
09/02- 
10/24 
- English as an 
international Language: 
.  English speaking 
countries,  
. British vs American 
English 
. Cultural Aspects 
- Verb Tense and 
aspects: 
.Present Simple/ 
Continuous 
. Past Simple/ 
Continuous 
. Present Perfect 
- How English has become the 
World Language. 
- Dimension of English Language. 
- The similarities and difference 
between British American English 
-  Verbs: basic structure, meanings 
in context 
- Recognize the use of 
both English speaking 
- British and American 
cultural descriptions 
- Talk about routines, 
outgoing actions, past 
events and life 
- English 
history 
background  
- English 
standards 
- Verb 
agreement 
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Simple/ Continuous  experience 
 
Section II 
 
10/25- 
12/18 
-Job Market and 
Professional Choice: 
. Job and Services 
Workshop 
. Working Conditions 
. Volunteer Work 
 
- Adverbs and 
adjectives: 
. Comparative and 
Superlative forms 
- Future Forms: 
. Will/ Going to 
. Future Continuous/ 
Future Perfect  
- Career track/ job opportunity 
- Women vs men in the job market 
- Cover letter/ curriculum vitae 
-  Use of adjectives vs adverbs/ 
differences between comparative 
and superlative form 
- future: basic forms/ meaning and 
use in context 
- Describe and discuss 
about job opportunities 
- Compare things, 
people, places…  
-Talk about the way 
people do things.   
- Talk about future events 
giving directions 
- Build 
professionalism 
and 
responsibilities 
- Adverbs/ 
adjectives use 
- Future tense 
use 
2
nd
Term 
 
Section I 
 
01/06-
02/19 
- Family concept 
. Divorce/ single 
parents   
. Generation gap 
- Sex and Gender 
- Preposition:  
.  Place, Time, 
and 
Movement 
- Relative 
pronouns/relat
ive clause 
(all) 
- Family relationship 
- Today’s teen-parent relationship (healthy/ 
unhealthy relationship) 
- Teens problem  
- How sex and gender is portrait in today’s 
society 
- Prepositions: basic forms/ meanings in 
context 
- Relative pronouns: form and use in context 
- Defining/non-defining relative clause 
Express 
opinion/agreement/disagre
ement about family 
relationship theories 
- Family role 
- How 
judgments affect 
people 
relationship 
- Preposition use 
- Relative 
pronouns/clause 
use 
 
Section 
II 
 
02/20- 
03/27 
- Mass media 
- Means of 
Communication  
. Mobile/ 
electronic 
devices/ internet 
- Linkers  
-Conditional 
sentences  
- Wish 
-Power of mass media: meanings, types, 
advantages and disadvantages 
-Today’s’ mean of communication: Impact of 
their use 
- Linking words: however, although, though, in 
spite of, nevertheless, despite … 
- Conditional (1
st
, 2
nd
, 3
rd
): form, differences, 
and use in meaning context 
-  How and when use If and unless 
- The use of wish + past simple 
 
- Describe mass media 
and means of 
communication  
- Express contrast      
- Talk about real and 
unreal conditions    
- Express wishes and 
regrets 
- Role of mass 
media and 
means of 
communication  
- Linkers/ 
Conditional use  
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EFL Shelter Content Program 2013-214 
12
th
 Grade - Level VI 
1
st
 Term 
Sections Topics Grammar 
Structure 
Essential Understanding Functions Objectives 
 
Section I 
 
09/02- 10/24 
- Social/Youth 
Problems 
. Domestic 
Problems/ 
drugs/ alcohol/ 
smoking/ 
violence/ 
- Used to/ To 
get used to/ Be 
used to   
- Adjectives 
. Degree of 
adjectives -
review 
- How social or youth problems affect 
peoples’ life/ society. 
- Some possible causes- consequences and 
solutions- preventions related to these issues. 
- Degree o adjectives (comparative and 
superlative) 
- Adjective form 
- Talk about present 
and past habits  
- Compare people, 
places and things. 
 
- Get to know about 
problems that affect 
the community and 
their possible 
solutions 
- Social development/ 
personal and 
3
rd
Term 
 
Section I 
04/10- 
05/27 
- Inventions 
and technology  
- Passive Voice  
 
- How inventions and technology change 
people’s life 
- Invention and technology- their needs/ areas 
and inventors 
- All passive voice tenses: basic forms and use 
meaning in context. 
- Talk about 
inventions and 
different areas of  
technology 
- Describe a process 
- Develop the 
students’ creative 
thinking/ problem 
solving. 
- Inventor citizens 
- Passive voice use 
 
Section 
II 
05/28-
07/17 
- Celebrity/ 
Famous People 
- Modal verbs  
- Reported 
speech 
- What means to be famous 
- Celebrities of different areas (national and 
international) 
- How this status change people life and its 
implication 
- Modals: basic forms, meanings in context 
- How and when to use modal verbs: can, must, 
will, shall 
- Difference between direct and indirect speech   
 - Report speech: basic forms and basic 
meaning in context 
- Express offer, 
request, suggestion, 
invitation… 
- Express agreement 
and disagreement 
 - Report statements 
and commands. 
- Lead students to 
success  
- Modals use 
- Report speech use  
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unemployment/ 
street Kids/ 
famine/ 
terrorism. 
. Double 
Comparative 
. ing | ed 
adjectives 
- difference between ing/ ed adjectives professional growth 
- Build responsible 
individuals. 
 
Section II 
 
10/25- 12/18 
- Human Rights  
.Child Labor 
. 
Discrimination: 
Color and race, 
stereotypes, 
group and status 
- Expressing 
purpose ( to, in 
order to, so 
that)   
- To infinitive| 
Bare Infinitive 
– Gerund 
- History of human right/ United Nation   
- What are the universal human rights 
(human right concepts)  
- Most common activists and their followers. 
- Issues related to human rights violation: 
child labor, discriminations 
- Ways of expressing purpose 
- Form/ use and differences of use to 
infinitive-bare infinitive  
- Gerund. 
- Express purpose 
Express opinion/ 
agreement and 
disagreements. 
- Use of Infinitive 
after certain verbs 
- Use of gerund 
after certain verbs 
and prepositions 
- Get to know their 
rights and duties 
towards the society. 
- Build responsible 
individuals 
- Build active citizens 
who work for the 
development of the 
society and fight for 
their rights  
2
nd
 Term 
 
Section I 
 
01/06-
02/19 
- Emigration 
(Immigration  - 
Migration)      
. Cultural 
Shock 
. Social Impact 
- Word 
formation  
- 
Idiomatic 
Passive 
- Definition of emigration concepts 
- Difference between immigration and migration  
- The impact of emigration phenomenon in Cape Verdean 
society 
- Issues related to emigration process: culture shock, social 
impact, over population/ decrease of population … 
- Compounds words formation: suffix and prefix 
- The use of idiomatic passive in meaning context. 
- Express opinion  
- Build up new 
words using 
prefixes and 
suffixes.   
- Focusing the 
indirect object 
- Familiarize 
with emigration 
processes and 
its’ impact in the 
Cape Verdean 
society. 
 
Section II 
 
02/20- 
03/27 
- Environment: 
.Pollution 
.Erosion 
. Deforestation 
. Endangered 
species 
. Recycling, 
reusing and 
reducing 
- Perfect  
- Modals 
 
- Understand the common environmental values: protect the 
environment (fauna and flora) 
- Causes and consequences of environmental destruction 
- Understanding our environment (past and present) 
- Basic forms and use of perfect modals 
- Expressing 
certainty, doubt, 
possibility 
- Talk about facts 
and express 
opinion 
- Be aware of 
actual 
environmental 
problem 
- Build active 
environmentalist
s who work for 
protection of the 
environment. 
28 
 
3
rd
 Term 
 
Section I 
04/10- 05/27 
 
 
 
- Tourism      
- Phrasal verbs 
- Prepositional 
verbs 
- Reported Speech 
(statements, 
commands 
questions 
- How environment and tourism are related 
- Tourism concepts/  Types 
- Tourism Impact in Cape Verdean society 
- Tourism and economic influences 
-Phrasal verbs/ prepositional verbs: form use 
and meaning in context 
- Use of report speech: statements, 
commands, question 
- Ask for information 
and express opinion 
- Using phrasal verbs 
and prepositional 
verbs.   
- Reporting 
statements, commands 
and questions. 
Understand the area 
that mostly 
contributes for the 
development of the 
country 
- Build citizens that 
work for the 
development of the 
community 
Notes:  
 Some national and international celebration may be included into the teaching program as instructional topics. These additional topics 
are celebration of Thanksgiving, Halloween, Christmas and New Year, National holidays (the Island’s day, and Cape Verde 
Independence Day), Carnival, Valentine’s Day, Mothers’ and Fathers’ Day, Cape Verdean women’s Day, Labor’s Day, and others.  
 The instructors are free to change the sequence of the teaching program and/ or include others instructional topics. 
 The instructors are free to discuss and teach only the topics that are relevant for the students’ learning growth and the community. 
 The tables 1 and 2 are adaptation of the existing English teaching program. 
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 Types of Teaching-Learning Activities to enhance Students’ Language Communication 
 In order to have an effective EFL teaching-learning program it is required that the topics and activities selected to be taught enable 
learners to develop their language communication skills. Therefore, the program should involve learners into a continuous and interactive 
communicative process, in which learners are permanently speaking and listening to all the participants. However, it is important to highlight 
that the learning environment, as well as, appropriate learning materials are essential components for the learners’ language success. The 
following activities perfectly allow to enhance students’ functional communication, as well as, to achieve their social interaction when 
communicating using the language. First and last day activities as well as unit delivery activities must be done in a fun and interactive way in 
order to keep students’ interest and engagement in the learning process. Form group of independent learning learners by encouraging students 
in participation in their own learning. 
 
Activity  Procedures Purpose  Approach/ skills  Analyses of Data 
- Introduce 
Me 
 
- Introduce  
my partner 
- Ask the students to introduce themselves to 
the entire group (one by one); 
- Split the students and ask them to find a 
partner and introduce himself/herself to the 
partner. Then ask the partner to introduce 
his/her partner to the class.  
. Get to know all members of the 
group  
. Establish good relationship 
with the group 
. Achieve learner’s language 
proficiency and confidence 
. Cooperation 
. Social interaction  
. Speaking and 
listening 
. Pair/group 
communication  
- Listen to the students 
and gather information 
to compare students’ 
speaking progress. 
- If handouts were 
used collect them for 
future analyze of 
students writing. 
 
 
 
- Write down questions in a sheet of paper, 
cut each question, fold them and then put 
them in a bowl. Have the students stand in 
. Members of the group get to 
know each other 
. Establish good classroom 
. Social interaction 
 
. Speaking and 
- Listen to the students 
reading and speaking 
and gather information 
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- 
Icebreaker- 
Get to 
know me 
 
circle and put the bowl in the center (of the 
table). Ask a student to pick up one, unfold 
it, and read the question. Then the student 
answers the question to the class. After that 
the student folds the paper and put it back in 
the bowl. Another student does the same 
thing. 
- Get a large beach ball and write down some 
questions.  
- Have the students stand in a circle and throw the 
ball around to different students. The person who 
catches the ball reads the question and answers it to 
the class. After the student has answered the 
question he/she throws the ball to another person to 
catch.  
environment 
. Stimulate learners’ quick 
thinking.  
. Achieve learner’s language 
proficiency and confidence 
listening 
 
. Group 
communication 
to compare students’ 
progress. 
 
 
 
 
 
- Warm up 
- Start the class having a mini dialogue with 
the students 
- Present the topic and brainstorm students’ 
knowledge 
- Have an oral practice activity in which all 
the students participate 
- Elaborate questions and answers based on 
the dialogue topic and situation and/or 
related to the students’ personal experience. 
- Stimulate students’ participation  
. Start the class with an 
interactive and communicative 
activity 
. Check students previous 
knowledge 
. Develop learners language use  
. Communication 
teaching 
. Repetition drill 
. Integrating skills 
- Circulate, listen to 
the students 
- Gather information 
to evaluate students’ 
knowledge  
- To analyze students 
interaction and 
participation  
 
 
- Daily 
Reading 
 
- Select articles or books in which the 
authors discuss about a topic that should be 
taught during the academic year. Bring them 
to class for reading and analyze of the text/ 
issues. 
- Ask the students to read the text aloud. If it 
is a long text divide the reading into 
paragraphs sections. 
- Have students discussing (written or orally) 
. Practice reading to improve 
reading fluency, achieve reading 
confidence and improve world 
pronunciation 
. Stimulate students to read to 
gain the passion for independent 
reading 
. Stimulate learners’ critical 
thinking. 
. Cooperative 
learning  
. Coral reading 
. Independent 
reading response 
. Reading and 
comprehension 
. Tutor reading 
. Reading/ 
- Listen to the students 
reading;  
- Circulate to hear 
students talking to 
each other; 
- Gather all 
information to 
compare students’ 
reading progress. 
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cause and effect, as well as,  possible 
solution of certain events 
- Have writing prompts written down on the 
board or in a handout for discussion of the 
reading.  
. Enhance learners’ background 
knowledge about social/ 
international issues 
speaking/ listening/   
 
 
- Reading –
writing 
response 
- After reading a text/ article have students 
answer some questions to show their 
understanding of the issues discussed on the 
text 
- Have the questions written on the board or 
in a handout. 
- Have students working individually or in 
group 
- Ask students to share their responses to 
compare the answers and help to improve 
each other’s answers 
.  Help students to have a better 
understanding of the context 
. Have students using their own 
background knowledge to 
respond to author’s perspective. 
. Improve their writing 
. Value individual’s response 
. Writing/ literature 
response group 
. Cooperative 
learning 
. Integration skills: 
Reading/ speaking/ 
listening/ writing  
- If a handout was 
delivered collect 
students response 
paper to analyze and 
evaluate their reading 
understanding and 
writing (grammar, 
punctuation, thoughts 
organization ) 
- Gather information 
to analyze learners’ 
progress  
 
 
- 10 
Minutes 
Free 
Writing 
- Once or twice a week saves 10 minutes of 
your class to practice free writing. 
- Choose a topic or ask the students to 
choose a topic on their own to write about. 
- Use a chronometer to control the writing 
time.  
- Then ask them to share their writing with a 
partner.  
- Ask them to correct each other paper. Have 
written on the board or in a handout the 
specific error they have to look for in the 
paper. 
 Then the colleague shares his/ her colleague 
writing with the class (by reading the paper 
or summarizing the main ideas) 
. Practice writing to improve 
grammar, punctuation and 
organization. 
. Achieve learners’ writing 
confidence 
.Stimulate learners the habit for 
writing to gain the passion for 
independent writing 
. Stimulate learners’ fast and 
logical reasoning 
. Cooperative 
writing  
 
. Peer feedback 
 
. Integrating skills 
Reading/ speaking/ 
listening/ writing 
 
- Gather all 
information to analyze 
learners’ fast and 
logical reasoning skill 
- Analyze the writing 
with the students so 
they can identify the 
areas they should 
improve in future 
writing 
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- Let’s sing 
- For each unit/ content select at least one or 
two songs to sing and analyze in the class 
- The song can be related to a theme or topic 
of study or it can be a favorite tune suggested 
by the students.  
- Deliver each student a copy of the lyric in 
which they have to fill in the blanks 
(vocabulary words or grammar) while the 
song is playing  
- or Have the students form group and 
deliver the lyric already cut into pieces of 
stanzas or verses and ask the students to 
build up the lyric while they are listening to 
the song playing. 
- Ask the whole class to sing the song 
together (once or more). 
- Discuss about the author’s biography and 
the issue discussed on the lyric. 
-Provide handouts with question for analyze 
of the lyric  
. To bring the feeling of levity, 
laughter, and beauty into the 
classroom 
. Engage all the students in the 
learning in a fun way 
.Make the information 
meaningful 
. Practice vocabulary and/ or 
grammar  
. Practice learners’ pronunciation 
skill  
. Enhance grammar 
and/ or vocabulary 
through singing 
. Group/ pair work  
. Coral singing 
Integrating skills: 
listening, speaking, 
reading, and 
writing  
 
- Gather information 
to evaluate learner’s 
listening skills 
- Analyze learner’s 
pronunciation 
improvement 
- Compare learner’s 
progress 
 
 
 
 
- Let’s play 
- Deliver the  lesson in a fun and interactive 
way by playing with your students 
- Design multiple game activities to teach a 
topic/ content (simulation game, 
pronunciation game, play with words, play 
with grammar, writing/ reading game, and 
creative and innovative game…) 
- Have students working in group or in pair 
in which they form their team to play 
- Provide instruction and rules in a handout 
or written on the board 
- With your guidance help all the students to 
engage in the activity   
. Create an atmosphere of ease, 
creative, interactive and fun 
teaching-learning 
. Improve students’ learning by 
making the lesson meaningful 
. Improve students’ learning 
attitude and experience the 
language 
. Build students’ confidence by 
stimulating engagement in the 
activities 
. Create a community of 
cooperative and competitive 
. Cooperative/ 
community 
learning 
Integrating skill: 
reading, writing, 
speaking, listening 
. Creativity and 
innovation 
- circulate and  
observe students’ 
work development 
- listen to their 
conversation 
- Gather information 
to evaluate students 
participation and 
engagement in the 
activity;  
- to evaluate their 
work  
- To analyze and to 
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- To make the activity meaningful and to 
motivate the students to participate in the 
activities provide symbolic gifts for the 
winners (not always).   
 
learners compare their learning 
progress 
 
 
- Movie 
section  
 
- Implement movie section in the teaching 
process: TV shows, advertisements, 
cartoons, movies, documentaries, etc. 
- The video selected should be related to the 
themes studied 
- Provide handouts with information about 
the video and questions to analyze the video 
- Have students forming groups to dramatize, 
dubbing and/ or recording their own video to 
the class. 
. Stimulate students’ interest for 
learning 
. Promote fun and interesting 
involvement in multimedia 
language 
. Stimulate students creativity 
skills 
. Students show understanding of 
the main concept in a creative 
way 
. Integrating skills: 
listening, speaking, 
writing 
. Language 
communication 
. Group/ 
cooperative work 
 
 
 
 
- 
Remember 
my friends  
- This is an interesting and fun activity to 
apply at the last day/week of class 
- My poster- ask students to bring cardstock 
paper to class. With a camera ask them to 
take picture with their classmates and/ or 
closer friends. Glue the pictures in the 
cardstock paper and draw some figures and 
squares to write sentences about the pictures. 
Ask them to use highlighters, marker, and 
colors and use creativity to design the poster.   
- My t-shirt- ask students to bring a white 
and clean t-shirt to the class. Ask them to 
write a poem/ a saying or a nice sentence on 
each other on the t-shirt. Ask them to use 
markers and stickers to ornament the t-shirt. 
Use creativity to make it fancy.  
. Finish the academic year with 
an interactive and fun activity  
. Promote good relationship and 
establish friendship among the 
members 
 
 
. Collaboration 
. Creativity 
. Writing 
. Art skills 
 
- Circulate and listen 
to students 
conversation  
- Analyze how 
students interact with 
each other  
Note: Grammar has to be taught together with reading and writing to enhance and enrich both learners’ reading and writing skills. 
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Instructional Materials for the 3
rd
 Cycle 
 Teaching should focus on the development of learners’ communication proficiency, it is required that a wide variety of materials are 
used during the teaching- learning process.  The material used to teach should promote quality of classroom interaction and communicative 
language use. 
 Reading literature text (* Optional) 
This is a sheltered content-based curriculum guide, which means that the teaching (Instructions, materials, and activities) focuses mainly on 
the content-based designed to be taught throughout the academic year. Therefore, reading literature textbooks are not required to be used, 
once most of the time it is difficult to find in the literature books all the contents approached in only one book. However, instructors are 
encouraged to apply their use in the teaching process to help on the development of students’ reading and interpretation skills. It is important 
to highlight that instructors should select those books that approach the contents defined in the program above. 
Suggestions (both grades) 
- Sandra Cisneros. (1984).The house on Mango Street. The whole book covers the life of Esperanza, who is Chicana (Mexican- 
American girl) and her experience in another country.  
- Harper Lee (2010).To Kill a Mockingbird. The book covers historical perspective of African American.  
- Barack Obama. (1995). Dream from our fathers: a story of race and inheritance. The book covers the story of a son of a black 
African father and a white American mother and the role of his life as a black American. 
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- M.T Anderson. (2006). The astonish life of Octavian nothing: traitor to the nation. The book covers the story of a slave witnesses 
unspeakable evil in New England and ask what patriotism means.  
Teaching - learning addressed in the texts: Contents/ Concepts: Family/ Community Relationship, Sex And Gender, Personal Growth, 
Identity, Culture,  Depression Period In America, Historical Perspective Of African Americans In The South, Social Justice, Political Justice 
And Moral Character, Identity, Culture, language patterns grammar patterns, figurative language, spelling, language writing organization 
and structure and others. 
Other Relevant authors:  
Patricia Polacco (fiction, multicultural family stories)  
Mary Ann Hoberman (poetry)  
Marjorie Sharmat (fiction, easy readers: Nate the Great) 
Charlotte Zolotow (realistic fiction) 
Bill Martin Jr. (fiction)  
Patricia McKissack (multi-genre, including multicultural folktales, realistic stories)  
 Reading informational text 
- Articles 
- Magazines(national and international) 
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- Newspapers (national and international) 
- E-texts 
Find sources: National Educational web side; A Semana online; Sapo.cv; Noticias do Norte; OMCV;  Fragata magazine, National 
Geographic magazine, New York Time Magazine; You Tube documentaries and videos;  
 Language use: 
Exercise handbooks: suggestion for both grades 
- - Grammarway 4by Dooley Jenny and Evans Virginia (1999) 
- Spotlights on English 3.  
- Teaching - learning addressed: all the grammar contents selected to be taught, specified in the program above, are approached in this 
book.  Provide audio materials to work on students’ English pronunciation and grammar use. 
- Dictionary: suggestion for both grades- Oxford Dictionary  
- Others: both grades: note cards, activity cards, pair-communication practice (mini dialogue texts), practice booklets, advertisements, 
graphic, visual (maps, pictures, symbols, videos, and charts) and audio (songs, speech).  
Note:  
 Activity handouts (see appendix B) 
 Supporting Tools: syllabus template, unit template & lesson template (see appendix C. 1, 2, & 3) 
37 
 
CHAPTER IV: PERFORMANCE ASSESSMENT DESIGN 
 The following chapter is a presentation of the performance assessment tools required to be applied during the academic year. It offers 
a description of the objective and functions of the performance assessments and provides assessment methods to use when evaluating/ grading 
students’ academic progress and analyzing their language performance. The assessments are designed based on the standards required to be 
mastered by the end of the academic year. After each lesson/unit an assessment tool should be applied to measure the student’s level of 
learning understanding and determine their language competence. In this way, the assessment process covers the subject matter learning, 
literacy development and English oral language. 
 Performance Assessment Objectives 
1. Acquire important data that enables the teacher to know how well the students are doing in mastering and applying the standards to 
academically succeed.  
2. Acquire important information that enables the teacher to identify the best strategies to meet the students’ needs.   
3. Obtain important information of specific areas that students can examine what they have learned or have not learned and whatareas 
they need to focus to improve the quality of their understanding.  
4. Obtain important data to evaluate the subject matter and the contents taught as well as to identify specific areas that need improvement 
to have an education of quality. 
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 Performance Assessment Functions 
 A variety of assessment tools should be used to determine the students leaning performance. They must address two functions: 
formative and grading functions. It is required that both assessment functions are embedded in the assessment process; however, all the 
assessment tools should focus mostly in the formative function. 
Formative Function 
 The formative function is pursued through systematic and continuous process of gathering and processing information based on the 
students’ knowledge, skills and attitudes developed throughout the academic year. This function focuses in the students’ progress and 
development of their capacities in the various domains: social, personal, and psychological as well the students’ cognitive development. All 
the information collected should be considered as a valuable tool and help to: 
 In a general way 
- Identify and characterize the students’ strengths and weaknesses,  
- Evaluate the areas that the student fails or succeeds to meet their needs and provide opportunities for improvement.  
- Identify the appropriate methods/ strategies that can be used to overcome the difficulties experienced by students. 
 More specific to language competence 
- Identify the students’ linguistic gaps so teacher can adjust the teaching approach to the students’ need. 
- Evaluate the students’ strengths and weaknesses related to the development of the required standards skills: reading, speaking, writing, 
and listening  
39 
 
- Demonstrate how students can adjust their level of performance and enhance the quality of their language communication.  
Grading Function 
 Grading function is pursued through the use of a variety of assessment tool in which the focus is to grade/ measure the students’ level 
of knowledge as well as evaluate their performance over the academic year. The grading function helps to: 
- Obtain evidences to classify the students and measure individual skills acquired throughout the learning process. 
- Determine if the students will fail or succeed. 
- Certify the students’ level of knowledge and skills either for further studies, or for their integration in the society. 
 Types of Assessments 
 The assessment should address the two functions mentioned above. For an effective and qualitative evaluation of the teaching-learning 
process and the students’ English language communication it is recommended that in the 3rd cycle the teacher implement the following type 
of assessments in their teaching process. 
Diagnostic Assessments 
 In order to evaluate the students’ English level and to identify their prior knowledge of a content or topic that will be taught it is 
recommended that the teachers apply diagnostic assignments in their teaching. Diagnostic assignments are pre-assignments and post-
assessments that should be applied at the beginning or at the end of the semester- in order to evaluate the students’ English level and language 
progress- and/ or at the beginning or at the end of a unit, when introducing a new topic/ concept- in order to identify the students’ prior 
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knowledge of the topic/ concept that will be taught- and/ or when completing a unit- in order to determine if the student remembers or has a 
domain of the topic/concept taught. 
 Objectives  
- Obtain valuable information about the students’ English level in the various areas: reading, writing, listening and speaking. 
- Obtain valuable information about students’ prior knowledge and misconception before beginning learning new concept or activity. 
- Determine baseline for understanding how much learning has taken place after the learning activity is completed. 
 The assessment data can function as a grading tool but it is recommended that the instructor uses it as a method to gather information 
about students’ understanding. With the data collected the instructor will be able to identify what instruction or procedure must be applied in 
future activities. It is important that the teacher provide feedback of the data collected and encourage students to participate in the analysis of 
the data.  
 The following table provides some examples of diagnostic assessment tools that teachers can use in the classroom to gather valuable 
information about students’ learning. The use of these assessment tools in the classroom will depend upon the teacher’s instructional style and 
what they have defined as teaching goals. The teacher is encouraged to either use these tools or create their own material to determine their 
students’ knowledge and English language level. 
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Diagnostic Assessments Procedures Objectives 
Student survey/questionnaire. 
 
Skills addressed: writing, 
reading/interpretation, critical 
thinking and problem solving. 
Select the topic that will be taught/was taught; 
Elaborate a short survey/questionnaire with open/ close 
response question; 
Provide instructions of how it should be answered; 
Analyze of the data (chose the criteria of analyzing data). 
Evaluate students idea/ understanding 
of a certain topic 
Evaluate/compare the students 
attitude about the learning; 
Evaluate students’ writing skill (for 
open-response questionnaire). 
Student conference/ interview. 
 
Skills addressed: Listening, 
speaking, critical thinking, and 
problem solving. 
Schedule a formal or informal interview with the student/ 
group of students; 
Select the topic that will be taught/was taught; 
Provide instructions and explain the purposes of the 
interview. 
Elaborate some questions and/ or bring a topic to discuss. 
Analyze of the data (chose the criteria of analyzing data). 
Evaluate the students’ language 
proficiency; 
Exchange information/ share ideas; 
Explore students’ idea/ understanding 
of a certain topic; 
Explore/ evaluate the students’ 
reasoning ability; 
Review, clarify, and extend the 
learning.  
 
Quizzes- open response, 
multiple choice, link, etc. 
 
Skills addressed: writing, 
reading/interpretation, listening, 
and vocabulary/ grammar.   
Design some question about a topic that the students must be 
able to answer/know at the end of the unit.  
Provide instructions of how it should be answered; 
Analyze of the data (chose the criteria of analyzing data). 
 
Evaluate students’ performance of the 
standard skills; 
Identify students’ previous 
knowledge and/ or understanding of 
the topic learned; 
Compare data to determine students’ 
knowledge and identify instructions/ 
materials for future activities. 
Review and/ or extend learning. 
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Formative Assessments 
 In order to have an effective teaching-learning process it is recommended that the teachers apply formative assessments in their 
teaching. The purpose of applying formative assessments in the classroom in is to assess the students’ knowledge and oral language progress 
rather than merely to grade/ measure students’ learning. Both functions should be embedded in the assessment tools. However, when 
analyzing the data the instructor should focuses mainly in the cognitive and personal development of the student. 
 Objectives  
- Improve learning by identifying students’ learning weaknesses and strengths; 
- Determine the students’ needs and areas of language performance that should be addressed in future teaching; 
- Monitor and/or communicate students’ leaning progress; 
- Provide qualitative information about the students’ achievement which automatically helps the teacher identify the teaching programs/ 
instructions in need of special language support service that meet the students’ gaps and/ or contribute for their language development.  
 Formative assessments should be embedded within the instructional process and they should be applied systematically. It is required 
that the instructor provide systematic feedback about the effectiveness of the students’ learning performance.Assessment data should be 
analyzed in cooperation with students and parents in which all the participants are able to know what procedures must be taken to overcome 
the areas the students are struggling with.  
 The following table provides some examples of formative assessment tools that teachers can use in the classroom to gather valuable 
information about students’ learning progress. The use of these assessment tools in the classroom will depend upon the teacher’s instructional 
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style and what they have defined as teaching goals. The teachers are encouraged to either use these tools or create their own material to 
determine their students’ knowledge and English language level. 
Formative Assessment Procedures Objectives  
Quizzes 
 
Skills addressed: writing, 
reading, listening, speaking, 
grammar structure, 
vocabulary, and critical 
thinking. 
 
Apply after each lesson; 
Elaborate some activities (play with words, true or false, 
multiple choices/linking, hangman, flash cards, etc.); 
Deliver worksheet and or additional materials; 
Provide instructions; 
Encourage students to work cooperatively; 
Analyze and discuss the data in cooperation with the 
participants; 
Communicate students’ progress to the patents 
Identify what students have or have not 
learned for futures adjustments; 
Analyze students reading, writing listening 
and speaking competence;  
Identify students’ grammar and vocabulary 
knowledge; 
Evaluate students’ reasoning ability; 
Review, clarify, and or extend the learning. 
 
 
Reports/ Research Projects 
 
Skills addressed: reading, 
writing, critical thinking, 
problem solving, 
investigation, collaboration. 
 
 
 
 
 
 
 
 
 
 
Content-based learning project; 
Design activities in which the students have to report/ 
investigate about a content of interest (related with what was 
taught); 
Provide instructions and additional information of how to 
elaborate a report/research project; 
Explain the purpose of the activity; 
Evaluate sources and progress of the activity with the students; 
Analyze students’ writing skill (grammar, 
spelling and text organization); 
Identify students’ knowledge about certain 
content; 
Analyze students’ attitude and behavior 
about certain issue discussed; 
Promote in the students the habit of 
investigation ; 
Stimulate students’ critical thinking and 
problem solving related to an issue 
discussed; 
Promote cooperation activities to stimulate 
students’ ability to work with a diverse team. 
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Students Portfolios 
 
Skills addressed: writing, 
organization  
Design a portfolio format that the students will develop in a 
certain period (semester/trimester/ whole academic year.) 
Provide instructions/ information/ materials  
Explain the purpose of developing an academic portfolio. 
Evaluate students’ academic progress; 
Evaluate students ability to organize and 
gather important information; 
Help the students to organize materials; 
Help students to understand the matter of 
education. 
Help students to participate in their own 
academic progress. 
Oral presentations/exhibition 
of Students Projects 
 
Skills addressed: listening, 
speaking, grammar and 
vocabulary, critical thinking,  
 
Design an activity which the students will perform orally 
(presentation of research projects/ role play, game, drama, 
singing a song…); 
Design/select the scenario; 
Provide instructions/ information/ materials; 
Encourage students participation/ engagement in the activity; 
Engage the students in the evaluation of their performance.  
Analyze students language progress; 
Practice/ improve oral language skill;  
Evaluate students’ oral performance 
(communication/ speech); 
Vocabulary development; 
Stimulate students’ creative and improvise 
ability.  
Stimulate students’ critical thinking. 
Wallpaper Journals 
 
Skills addressed: writing; 
organization, critical thinking, 
and creativity. 
 
Select a content that the students will develop a wallpaper 
journal; 
Design an activity (vocabulary diagram/ tree, content based 
concepts, picture description…); 
Provide instructions/ information/ materials; 
Discuss the presentation format with the students; 
Analyze the materials and sources with the students. 
Evaluate students’ knowledge and 
understanding of a certain topic; 
Review the content taught; 
Explore students critical thinking and 
creativity; 
Evaluate their ability to organize ideas and 
information; 
 
Homework  
 
Skills addressed: reading, 
writing, grammar and 
vocabulary 
 
Design activities that students can work on at home; 
Explain the purpose of the activity; 
Provide instruction; 
Check/ correct the homework in the next class.  
Evaluate the students’ comprehension of the 
content taught; 
Practice, review, clarify and extent learning; 
Develop in the students the sense of 
academic duties and responsibility; 
Evaluate homework completion and quality. 
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Summative Assessments 
 Summative assessments are the type of assessments that are required to implement in the classroom setting to evaluate/ measure the 
students learning achievement. The Cape Verdean educational system requires that two kinds of summative assessment should be applied 
during the academic year to evaluate/ measure the students learning achievement. These are the internal assessments (tests or exams 
elaborated by the teacher (s) of the subject) and external assessments (standardized exams elaborated by a team of coordinators of the 
department of English). Focusing on the internal summative assessment, it is provided in this chapter the assessments objectives, procedures 
and methods to better evaluate students work. It is required that all instructors apply summative assessments in their teaching process. This 
assessment will determine the students learning achievement at the end of each unit.  
 Objectives 
- Gather quantitative data to determine the students’ achievement in the standards required to master during the academic year;  
- To compare previous and recent results for future adjustment;  
- To rank students in the group; 
- Document students learning progress. 
- Determine if the program or instruction was effective or not in order to make changes at a future time. 
 The following table provides some examples of end of unit assessments that teachers can use to measure students’ learning 
achievement. The use of these assessment tools in the classroom will depend upon the teacher’s instructional style and what they have defined 
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as teaching goals. The teacher is encouraged to either use these tools or create their own material to measure their students’ knowledge and 
identify their English language level. 
Summative 
Assessments: End- of 
Unit Assessment 
Procedures Objectives  
Quiz Tests  
Skills addressed: 
reading, writing, 
listening 
At the end of each unit elaborate quizzes with selected 
responses or short answer for the students to answer 
individually: multiple choice, short answer, fill-in the blanks, 
matching, true/false; 
Include all the topics taught in the unit; 
Provide instruction; 
Measure students’ learning achievement; 
Communicate the data collected to the students and parents. 
Evaluate and determine students learning achievement; 
Identify the standards students have mastered; 
Evaluate students reasoning ability; 
 
Written Response Tests 
Skills addressed: 
writing, reading, 
grammar/vocabulary, 
text organization, 
critical thinking, 
problem solving,  
At the end of each unit elaborate a written response test 
(timed essay, document-based question, extended written 
response, final/major report) in which the students have to 
write about topic (s) taught in the unit; 
Provide instruction; 
Measure students’ learning achievement; 
Communicate the data collected to the participants. 
Evaluate students’ writing skill (grammar, spelling and 
text organization); 
Determine students’ knowledge about certain content; 
Evaluate students’ attitude and behavior about certain 
issue discussed; 
Evaluate students’ ability to collect and select valid and 
reliable sources/ information; 
Analyze and evaluate students’ critical thinking and 
problem solving related to an issue discussed; 
Identify students’ ability to work with a diverse team. 
Performance/ 
Presentation Tests 
Skills addresses: oral 
communication ( 
speaking), listening, 
creativity, problem 
solving, critical 
thinking,  
As final/ essential assignment for the unit design 
performance/ presentation activities in which the students 
have to perform/ present a topic that was taught or a topic of 
their interests related with what they have learned: (speech, 
exhibition of project, teacher interview drama performance). 
Provide instruction and additional information; 
Analyze and measure students’ performance; 
Communicate the data collected to the group/individual.  
Evaluate and determine students  language 
acquisition/fluency/competence; 
Evaluate students’ vocabulary development; 
Determine students’ creative and improvise ability.  
Evaluate students’ critical thinking (transfer taught into 
speech). 
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Note: Assignments tools template (see appendix D. 1, 2, 3) 
Grading Assessment Method 
 Standards- Based Grading Assessments 
 For an effective analysis of the students’ academic progress and learning achievement it is recommended that instructors implement 
standards-based grading method in their assessment process. The standards-based grading is a new and valuable method of grading that 
encourages instructors to use in the classroom. It is method of grading that focuses in the grading of the students’ achievement to specific 
standards. With the data collected through this method the instructors will be able to not merely qualify the students as excellence of 
achievement but mainly demonstrate specific standards that the students achieved language competence. 
 Objectives 
- Identify the standards that students have mastered and the ones that need extension of learning.   
- Analyze the data in an accurate mode that consider students’ achievement based on the score criteria defined for the standards.     
- Gather quantitative and qualitative information about students’ progress/ improvement in order to provide an accurate communication 
of the data to all participants. 
 Instruments to Collect and Analyze Assessment Data 
 In order to have a qualitative diagnosis of students’ academic progress and achievement it is important to use a variety of instruments. 
However, when collecting and analyzing students’ academic progress and achievement it is required to define the standards that are required 
for the students to meet through certain activity. Some instruments to use when collecting and analyzing assessment data is provided in this 
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section, however, their use or not depends upon instructors teaching style and what their have defined as teaching goals. It is important to 
highlight that the focus of assessment should be to examine the students’ language competence. Therefore, the data collected from the 
instruments should provide information of students’ language communication achievement and they should report students achievement 
based on the following the criteria level of performance: 
- Advanced- corresponds to the level 5 and the data collected reports that the student has mastered the standard required in the activity 
assigned. The student has the skill and can apply it successfully in different activities. Exceeded teacher’s expectation. 
- Proficient- corresponds to the level4and the data collected reports that the student has achieved proficiency in the standard required in 
the activity assigned. The student has the skill and can apply it successfully. 
- Satisfactory- corresponds to the level 3 and the data collected reports that the student has met the standards required in the activity 
assigned.  
- Basic- corresponds to the level 2 and the data collected reports that the student has achieved the basic skills of the standard required in 
the activity assigned. The student has the skill but shows some difficulty in applying it in different activities. Improvement should be 
made, acceptable, though. 
- Below the basic - corresponds to level 1and the data collected reports that the student has not achieved the basic skills of the standard 
required in the activity assigned. The student does not have the skill he/ she needs to work on a variety of activities to achieve the 
skill.   
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Standards 
Skills 
 
Level of Proficiency 
Advanced 
5 
Proficient 
4 
Satisfactory 
3 
Need Improvement (acceptable) 
2 
Failing (unacceptable) 
1 
Reading 100% 90% 70% 60-50% Below 50% 
Writing 100% 90% 70% 60-50% Below 50% 
Speaking/ 
Listening/ 
Communication 
100% 90% 70% 60-50% Below 50% 
Cognitive Skill 100% 90% 70% 60-50% Below 50% 
The students’ total score is the average of their score in each category. Total Points= 100% 
 
Use of Checklists 
 The data collected from checklist instruments can be analyzed as quantitative or qualitative data. It helps the instructor understand 
students’ progress related to the standards objective selected for a certain activity. It is provided below some sample of Checklist format to 
evaluate students’ progress in different activity; however, instructors can use their own format of checklist to collect and evaluate their 
students’ progress. 
- Data analyze for quantitative information: measure/ grade the students’ performance  
- Data Analyze for qualitative information: identify students strength and weakness according to the criteria. 
 
Figure 1: Sample of Students Writing Checklist 
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Name: ________________________________ Activity: _____________ Period: _______________________ Date: ________ 
CRITERIA YES NO 
Use correct spelling   
Capitalize proper nouns   
Use topic sentence in each paragraph   
Use transition words between sentences   
Use appropriate punctuation    
Use a variety of vocabulary in different context.   
Use of verb agreement.   
Use appropriate sentence structure   
 
Figure 2: Sample of Students Reading/ Interpretation Checklist 
Name: _________________________Activity: _____________ Period: ________ Date: ________ 
 
CRITERIA YES NO 
Use appropriate tone when reading aloud    
Respect the punctuation giving intonation to the reading   
Show proficiency while reading.   
Show understanding of the context.   
Use quotation from the text to show argument.   
Relate/ connect reading with real live, other text, past/post studies, and current/ historic events   
Determine/understand the author purpose   
Conclude taught after reading   
 
 
51 
 
Figure 3: Sample of Students Interview/ Speech Checklist 
Name: ________________________________ Activity: _____________ Period: _______________________ Date: ________ 
CRITERIA YES NO 
Used appropriate language   
Showed fluency while speaking   
Focus on the subject   
Use organizational pattern of speech/ conversation (introduction, body, conclusion)   
Develop ideas using supporting details, example, and explanations.   
Show positive attitude and enthusiasm while speaking   
Show confidence and self-control   
Were prepared and knew the topic   
Made appropriate use of the requirements regarding to time, subject, and type of speech.   
 
 
 
Note: the figures 1, 2 and 3 are adaptation of the sample of checklist presented in the book Understanding Standards-Based Education: A Practical Guide for Teachers 
and Administrators by Zagraski R. Whigham W. and Dardenne P. (p.p. 47) 
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Figure 4: Sample of Students Participation Checklist 
Name: ___________________________________________________   Period: _________ 
Lesson YES NO 
Lesson A 
- Task 1 
- Task 2 
- Task 3 
- Task 4  
 
_______ 
_______ 
_______ 
_______ 
 
_______ 
_______ 
_______ 
_______ 
Lesson B 
- Task 1 
- Task 2 
- Task 3 
- Task 4  
 
_______ 
_______ 
_______ 
_______ 
 
_______ 
_______ 
_______ 
_______ 
Lesson C 
- Task 1 
- Task 2 
- Task 3 
- Task 4  
 
_______ 
_______ 
_______ 
_______ 
 
_______ 
_______ 
_______ 
_______ 
 
 
Note:  
 Check students’ participation in each activity by checking yes or no. At the end of the unit instructor will be able to determine and 
evaluate student interaction and participation in the class. 
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Figure 5: Sample of Students Homework Checklist 
Unit: ___________________________ Period: _______________________  
Name  HW A 
Date:____________ 
HW B 
Date:__________  
 
HW C 
Date:__________ 
 
HW D 
Date:__________ 
 
Yes  No  
 
Yes  No  
 
Yes  No  
 
Yes  No  
 
Student A         
Student B         
Student C         
Student D         
Student E         
Student F         
Student G         
Student H         
 
 
Use of Charts 
 The data collected from the charts give quantitative information of the student’s learning progress. From the charts it is possible to 
identify the student’s level of progress in certain standard/ skill and/ or assignment. The data collected is used to follow the students’ progress 
in a range scale and to compare results with previous assignments and/ or with colleagues. 
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Figure 6: Sample of Students’ Progress Chart: Writing Essay  
Name: __________________   Period: ______________ Date: _______________ 
 
Learning Goal: Use patterns of essay format: Introduction: thesis statement, body text: topic sentence, transition 
words, specific examples, conclusion. Beginning score:_1.5_Goal Score: _3.5___ Score achieved:___3____ 
 
 
 
Figure 7: Sample of Student Progress Chart: Assessments Tests 
Name: ________________________ Period: _______________ Date: ____________
 
Note: the figures 6 and 7 are adaptation of the sample of student progress chart presented in the book Formative Assessment and Standards- Based Grading: The 
Classroom Strategies Series by Manzano R. (p.p. 29) 
 
0
2
4
ESSAY 1 ESSAY 2 ESSAY 3 ESSAY4
UNIT 1 
UNIT 1
ASSESSMENT A
ASSESSMENT C0
2
4
6
UNIT 1 UNIT 2 UNIT 3
ASSESSMENT A
ASSESSMENT B
ASSESSMENT C
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Rubric Design: Criteria Level of Performance 
 Rubric design is a new scoring guide instrument that it is required to implement when grading/analyzing students assignment. It is 
important to include the criteria and degrees of success to define quality in the students’ work. The data collected can be used to determine 
student’s learning progress and identify where a student is in on the road to mastery. 
Figure 8: Sample of Participation Rubric 
Criteria Level of Performance 
Consistently helps to lead class discussion and activities Advanced  
Usually initiates question and voluntary participates/ answers the activities  Above grade level 
Occasionally responds to questions  At grade level  
Rarely responds to the questions, unless the teacher asks and when do so rarely the answers are correct Needs improvement 
 
Figure 9: Sample Rubric for Writing: Topic Development 
Criteria Exceptional Good Satisfactory Need Improvements 
Use of topic/ thesis  sentence 
 
Topic/ thesis sentence 
is clear, pointed 
Topic/ thesis sentence 
is clear,  
There is a topic/ 
thesis sentence 
Topic/ thesis sentence 
is incomplete 
Use of supporting details 
 
Use many details from 
the text 
Use some details from 
the text 
Use at least two 
details from the text 
Lacking details from the text 
Use of expanded details 
 
Perfectly connect the 
writing with other 
text/ previous learning 
showing many details 
from other texts 
Connect the writing 
with other text/ 
previous learning 
showing some details 
from other texts 
Weak connection 
with other text/ 
previous learning 
using few details 
from other texts 
Lacking connection with 
other text/ previous learning 
no use of details 
from other texts 
Use of essay patterns: 
introduction, body paragraph, 
conclusion 
Effectively use all 
essay patterns 
Use all essay patterns Use some of the 
essay patterns 
Inappropriate use of Essay 
patterns 
 4 3 2 1 
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Figure 10: Sample Rubric for Oral Presentation       
Criteria Exceptional Good Satisfactory Need Improvements 
Voice tone: pitch, 
emphasis, 
punctuation 
 
Fluid use of pitch, stress 
on all key words, correct 
pronunciation 
Effective use of pitch, 
stress on most key words, 
mostly correct 
pronunciation 
Uses of pitch, stress on some key 
words, basic pronunciation 
Does not use appropriate  
use of pitch, stress on all 
key words, correct 
pronunciation 
Speech delivery Excellent on passing 
commands 
and keeping audience 
attention  
Effective in passing 
commands 
and keeping audience 
attention  
Speak either too fast or too slow 
and barely keeps audience 
attention  
Weak on passing 
commands, goes to too 
fast to too slow 
and does not keeps 
audience attention  
Body language/  
Eye contact 
 
Excellent commands 
and holds audience 
attention and engagement 
Effective commands 
and holds audience 
attention 
Inadequate commands 
and barely holds audience 
attention 
Need to work on 
commands 
And does not hold 
audience attention 
Follow 
requirement 
regarding to time, 
subject, language 
use 
Excellent management of 
time, focus on the 
essential subject and 
appropriate use of 
language  
Management of time is 
effective, focus on the 
subject and appropriate use 
of language e 
Has to speak either to fast or to 
slow to adjust the time, barely 
focus on the essential subject 
and  sometime the use of 
language is inappropriate 
Inappropriate use of time, 
subject is different needs 
to work on language 
communication 
 4 3 2 1 
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Figure 11: Sample Rubric for Report/Research Project         
Criteria: Advanced Indicators Proficient  Satisfactory Needs improvement 
Writing skill: 
grammar and paper 
organization 
 
Great writing skill: high 
accuracy in grammar 
structure and great 
performance on 
organizing the paper.  
No major problem in 
writing skill: accuracy in 
grammar structure and 
performance on organizing 
the paper.  
Little problem in writing skill: 
verbal agreement and sentence 
structure; paragraph transition 
and conclusion. 
Distinct lack of problem in 
writing skill: grammar 
structure and organizing 
paper. 
 
 
Understanding and 
interpretation of 
the concepts 
 
Clear understanding and 
interpretation of the 
essential concepts. 
Perfect combination of 
the information from the 
sources with previous 
learning. 
No major problem of 
understanding and 
interpretation of the 
essential concepts. Show 
certain combination 
between the information 
from the sources with 
previous learning. 
Little problem of understanding 
and interpretation of the essential 
concepts. There is little 
combination of the information 
from the sources with previous 
learning. 
Distinct lack of problem 
of understanding and 
interpretation of the 
essential concepts.  The 
information from the 
sources does not match 
with previous learning. 
Reading/ Speaking 
 
Great ability to read/ and 
speak. Contributes for 
great performance 
presentation of the 
project.  
No major problem of 
reading and speaking 
skills. Contributes for a 
good performance 
presentation of the project. 
Little problem while presenting 
the project which is consequence 
of their little problem of reading 
and speaking skills. 
Distinct lack of problem to 
read and speak using the 
language. 
Creativity 
 
Great creativity on 
presenting and 
developing the project. 
The presentation exceeds 
the expectations.   
No major creativity 
problem on presenting and 
developing the project. The 
presentation is according to 
the expectations.     
Little creativity on presenting 
and developing the project. The 
presentation is acceptable. 
Distinct lack of problem 
on presenting and 
developing the project. 
 4 3 2 1 
Note: the figures 8, 9, 10, and 11 are adaptation of the sample of rubrics presented in the book Understanding Standards-Based Education: A Practical Guide for 
Teachers and Administrators by Zagraski R. Whigham W. and Dardenne P. (p.p. 49-55) 
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What Is Not Covered in this Curriculum Guide? 
Despite all the advantages of using this curriculum guide, already described above, it comes up along with some limitations. These 
limitations are described below in order to also guide instructors to possible adjustment of their teaching instruction methods to each student 
learning need.   
1. The curriculum framework reflects the program's understanding of how learners’ learning develops and guides teachers in meeting the 
individual needs; however, it does not specify the possible needs and how instructors should address those possible needs. 
2. It supports instructors in developing competencies for implementing differentiated instructions and learning practices to enhance each 
learner’s learning and development; however, learners are grouped in the same learning setting.   
3. The program's written plan does not specify and/ or describe the process for serving students with disabilities in inclusive settings and/ 
or accessing appropriate special education services for children with suspected and diagnosed disabilities.    
4. Assessment tools are included; however it does not provide measurement score and how instructors should manage the data to the 
national standard score. 
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APPENDIX 
Appendix A: CV Teaching Instruments 
1. Academic Calendar 2013-2014 (Translated) 
1
st
 Term 2
nd
 Term 3
rd
 Term 
SEP OCT NOV DES JAN FEB MAR APR MAY JUN JUL 
1 1 F Su F Sa Sa 1 F Su 1 
Su 2 Sa 2 2 Su Su 2 2 2 2 
2 3 Su 3 3 3 3 3 Sa 3 3 
3 4 4 4 Sa 4 C 4 Su 4 4 
4 Sa 5 5 Su 5 5 Sa 5 5 F 
5 Su 6 6 6 6 6 Su 6 6 Su 
6 7 7 Sa 7 7 7 7 7 Sa 7 
Sa 8 8 Su 8 Sa Sa 8 8 Su 8 
Sa 9 Sa 9 9 Su Su 9 9 9 9 
9 10 Sa 10 10 10 10 10 Sa 10 10 
10 11 11 11 Sa 11 11 11 Su 11 11 
11 Sa 12 12 Su 12 12 Sa 12 12 Sa 
12 Sa 13 13 F 13 13 Sa 13 13 Sa 
13 14 14 Sa 14 14 14 14 14 Sa 14 
Sa 15 15 Su 15 Sa Sa 15 15 Du 15 
Su 16 Sa 16 16 Su Su 16 16 16 16 
16 17 Sa 17 17 17 17 17 Sa 17 17 
17 18 18 18 Sa 18 18 F Su 18 18 
18 Sa 19 19 Su 19 19 Sa 19 19 Sa 
19 Su 20 20 F 20 20 Su 20 20 Sa 
20 21 21 Sa 21 21 21 21 21 Sa 21 
Sa 22 22 Su 22 Sa Sa 22 22 Su 22 
Su 23 Sa 23 23 Sa Sa DPCV 23 23 23 
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23 24 Su 24 24 24 24 24 Sa 24 24 
24 25 25 N Sa 25 25 25 Su 25 25 
25 Sa 26 26 Su 26 26 Sa 26 26 Sa 
26 Su 27 27 27 27 27 Su 27 27 Su 
27 28 28 Sa 28 28 28 28 28 Sa 28 
Sa 29 29 Su 29   Sa 29 29 Su 29 
Su 30 Sa 30 30   Su 30 30 30 30 
30 31   31 31   31   Sa   31 
13 27 25 17 21 23 20 15 26 24 14 
82 64 79 
225 
 
 
  Beginning of the Academic Year 
 
         Activities to Prepare the Beginning of the Academic YEAR  
         Preparation of the Teaching Methodologies 
 
         Beginning and End of the Academic Activities 
         Vacation  
       
  PGI (Internal Standard Test ) 
         PGN (National Standard Test) 
  Exams for 1
st
/ 2
nd
/ 3
rd
 Cycles and PGI 
       9 Prova de Recursos (Exame for extra credites) 
       F Holidays/No Class 
       DPCV Professors' Day  
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2. English Program for 11thand 12thGrades (Elaborated on April 2006) 
 
11
th
 Grade English Level V 
 
1st Term 
Topics Structures Functions 
- English as an International language   
- English speaking countries   
- Differences between British and American 
English    
- Career choice      
* Working conditions      
* Volunteer work 
- Present Simple/ Continuous 
Past simple | Continuous    Present Perfect 
Simple    Present Perfect Continuous     
(Review)   
- Comparative and superlative of adjectives  
- Adverbs  
- Future forms Will| going to  Future 
continuous| Future Perfect   
- Prepositions of place, time and movement 
- Talking about routines, ongoing actions, 
past events and life experiences 
events and life experience     
- Comparing things people, places…  
- Talking about the way people do things.   
- Talking about future things giving 
directions 
2
nd
 Term 
Topics Structures Functions 
- Family concept     
* Divorce, single parents     
* Generation gap 
 
- Mass Media      
* Radio, television, newspaper 
- Relative Pronouns (all)     
- Linkers (However, although, though, in 
spite of, despite, nevertheless…)  
- Conditional sentences (0, 1st ,2nd , 3rd)     
If, unless   
- Wish 
- Linking Sentences     
Expressing contrast      
- Talking about real and unreal conditions    
- Expressing wishes and regrets 
3
rd
Term 
Topics Structures Functions 
- Invention and New Technology 
(Advantages, Disadvantages)    
- Famous People – project work (Ss research 
about famous people according to their area – 
H, ES, CT, AD). 
- Passive Voice (all tenses)     
- Modal verbs (will, would, can, could, may, 
shall…)  
- Reported speech 
- Talking about inventions      
Describing a process     
- Expressing offers, requests, suggestions, 
invitations… 
 - Reporting statements and commands. 
 
 
 
62 
 
12
th
 Grade English Level VI 
1st Term 
Topics Structures Functions 
- Social  Problems  
- Youth Problems    
** Domestic Problems, drugs, alcohol, 
smoking, violence, unemployment, street 
Kids, famine, terrorism.   
- Human Rights     
 * Racial Prejudice     
 * Discrimination     
* Child Labor… 
- Used to/ To get used to 
Be used to   
- Adjectives (Degrees of comparison). 
Review  
- Double Comparative (Bigger and bigger…)  
-ing | ed adjectives    
- Expressing purpose ( to, in order to, so that)   
- Too infinitive| Bare Infinitive – Gerund 
- Talking about present and past habit  
- Comparing things, people, places…   
- Talking about one’s  emotions and feeling   
- Expressing purpose    
- Infinitive after certain verbs  
- Gerund after certain verbs and prepositions 
 2
nd
 Term 
Topics Structures Functions 
- Emigration (Immigration, Migration)     
*Cultural Shock 
* Social Impact   
- Environment    
* Pollution, Erosion    
* Deforestation     
* Endangered species     
* Recycling 
- Word formation (prefixes, suffixes)   
- Idiomatic Passive   
- Perfect Modals 
-Building up new words using prefixes and 
suffixes.   
- Focusing the indirect object    
- Expressing certainty doubt, possibility 
3
rd
Term 
Topics Structures Functions 
-  Tourism     
* Environment versus tourism     
* Types of tourism     
* Social Impact 
- Phrasal verbs - Prepositional verbs  
- Reported Speech (statements, commands 
questions)    
- General Review 
- Using phrasal verbs and prepositional verbs.   
- Reporting statements, commands and 
questions. 
 
**Feel free to discuss only what is relevant for your students and their community. 
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Appendix B: Activities Handouts 
 
Introduce Me and/ or my partner: 
Writing prompt:                                                                                              
What is your name? 
How old are you? 
What island are you from? / Where do you live? 
Talk about your family. 
What is your favorite hobby?  
 
Cards:  
 
 
 
 Name:___________________________________        Date: __________  
 
Where are you from? _________________________________________ 
___________________________________________________________ 
 
How do you describe yourself? -
___________________________________________________________ 
 
What is your favorite hobby? ___________________________________ 
___________________________________________________________ 
 
Icebreaker- get to know me 
Some questions: 
1. Who are you? How do you define yourself? 
2. What is your favorite color/ hobby/ sport/ movie/ song? 
3. What do you want to be when you grow up (future career)? 
4. If you were an animal what animal would you like be? Why? 
5. If you were an object which object would you like to be? Why?  
6. Who is your hero? 
7. If you were a celebrity who would you like to be? 
8. If you had the power to change the world what would you change? Why?  
9. What do you stand for? 
10. What do you value the most in life? Why? 
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Independent Reading Response 
Something/ word you don’t understand 
______________________________________________________ 
 
Something you agree 
______________________________________________________ 
 
Something  you don’t agree 
______________________________________________________ 
 
Something  you like 
_____________________________________________________ 
 
Open Response Organizer 
What is the question asking? 
__________________________________________________________ 
Your Answer 
__________________________________________________________ 
__________________________________________________________ 
List Evidence (s) 
__________________________________________________________ 
__________________________________________________________ 
Explain Evidence (s) (how does it support your answer?) 
__________________________________________________________ 
_________________________________________________________ 
 
Organizing Information (Network Tree) 
 
 
Graphic: Generating organizing ideas 
 
 
Topic 
related 
issue 1 
supporting 
idea 
supporting 
idea 
related 
issue 2 
supporting 
idea 
supporting 
idea 
Topic  
related  
idea 
related  
idea 
related  
idea 
related  
idea 
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Writing thesis statement 
1. Identity the subject of 
your paper 
 
2. Turn your subject into a 
guiding question 
 
3. Answer your question 
with a statement 
 
4. Refine this statement into 
a working thesis 
 
 
Writing Essay: 
Introduction  
- Thesis  
Development  
Paragraph I 
Topic sentence 
- Details  
- Example 
- Commentary 
Paragraph II 
- Topic sentence 
- Details  
- Example 
- Commentary 
Conclusion  
- Final thought 
- Brief summary 
Writing Prompts  
Literary paper 
1.  Select a novel, play, or epic … then 
     a. Write an essay in which you 
i. analyze 
      1.    how the character’s experience 
              a.    with exile is 
i.   both alienating and enriching, and  
        2.    how this experience 
b.    illuminates the meaning of the work as a whole. 
 
 
 
 
 
Nonliterary paper 
1.  Read the passage carefully. Then 
     a.    write an essay in which you 
i.    define the narrator’s attitude toward the characters and 
             ii.   show how he directs the reader’s perceptions 
1.  Of those characters 
a. Through his use 
i. Of stylistic devices such as 
1. Imagery. 
2. Diction. 
3. Narrative structure, and. 
4. Choice of specific details. 
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Reading Note 
Source/ subject read (what it was about) _______________________________________________________ 
 
Work cited information  
Author: URSL: 
Title: City Pub: 
Type: Pages/ paragraphs: 
Date publication:  
 
Take notes: 
Key concepts ___________________________________________________________ 
Quotations: ____________________________________________________________ 
Detail: ________________________________________________________________ 
 
Reflect about the topic (your own thoughts): 
__________________________________________________________________________________________________________________
__________________________________________________________________________________________________________________ 
Video/ Documentary analyze  
Focusing on what you watched and understood  
The essential topic________________________________________________ 
The essential message _____________________________________________ 
Details _________________________________________________________ 
Supporting Details _______________________________________________ 
Your thoughts ___________________________________________________ 
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Appendix C: Supporting Tools 
1. Syllabus Template 
Required Books: Recommended/ Additional Texts: 
- Literature book 
- Student Text book 
- Handbook 
 
- Articles  
- E-texts  
- Journal/ magazines  
Subject Description:  
- Subject teaching objectives 
 
- Subject teaching expectations 
 
 
Subject Learning outcomes: 
- What learners will be able to do 
 
- How learners will show learning 
 
 
Classroom polices:  
- Class Organization 
 
- Students Behavior 
 
- Learning interest 
 
 
Assignments and Evaluation: 
- Assignments description  
 
- Assignments & Scores 
 
Syllabus Schedule (for each period, semester, or trimester) 
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2. Unit Template 
Subject: 
 
Unit Title:                                                                                                                                                                Date: 
 
Previous Unit:                                                                                                                                                Next Unit:  
 
Learning Goals: Key concepts/ Essential Questions: 
 
 
Standards: 
- Learning skills and knowledge 
 
 
Learning Outcomes: 
- Relevant learning experiences to transfer across disciplines 
and outside classroom setting 
Sequence of Lesson Plans:  Time Sequence: 
- Lesson plan 1 (title of the lesson) 
- Lesson plan 2 
- Lesson plan 3 
 
- 2 Days Lesson 
- 3 Days Lesson 
- Ongoing Through 1 Week  
Material Requires : 
Sources: 
Activities Application  Activities Differentiation  
 
 
Teaching Approaches: 
 
Accommodations: 
Assessment:  
 
Extension: 
 
Lesson Plans: 
- Activity procedures 
 
Teaching Calendar: 
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3. Lesson Plans Template 
Lesson Title:                                                                                                                                                                                    Date:      
 
Grade/ Level:                                                                                                                                                                                  Time:  
Lesson Overview: 
- The goal of the lesson  
 
Essential Question:  
- Essential content learning  
 
Content Objectives: 
- Essential knowledge/ understanding  
 
Language objective: 
- What students will be able to do with the language 
 
Supplementary materials: 
- Texts  
- Articles 
- Other  
 
Key Concepts/ Vocabulary: 
 
Teaching Strategies: Accommodations: 
 
Building Background: 
- How content is connected with previous learning   
 
Skills Addressed:  
Activity application: 
- Procedures / Delivery 
 
Assessment/ Revision: 
Lesson Extension: 
- Homework                                                                                                                        - Research   
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Appendix D: Assessment Tools 
1. Writing Test Template 
School Name: 
English Written Test- Grade & Level 
 
Student Name: ________________________________________ Number: ____________________ Class/ Room ____________________ 
Date: _____________________________________ Score: _________________________     Teacher: ___________________________  
 
Section A:  
- Text  
- Unfamiliar words (meaning in context) 
Section B: 
- Reading interpretation of the text 
1. True/ False questions 
2. Wh questions 
3. Multiple choice answers 
4. Open response questions 
Section C: 
- Understanding Key concepts/ Vocabulary 
1. Mach the work with its respective meaning 
2. Identify the key concepts/ vocabulary in the text 
3. Chose the correct word 
4. Write the correct meaning   
Section D:  
- Grammar knowledge  
1. Chose the correct expression/ verb tense 
2. Connect sentences in order to make sense 
3. Form correct sentence structure 
4. Correct sentences in paragraph 
5. Complete/ fill in the blank with correct grammatical use 
Section E:  
- Writing essay/ paragraph (reflect)  
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1. Writing prompt A 
2. Writing prompt B 
 
2. Listening Test Template 
School Name: 
 
English Listening Test- Grade & Level 
 
Student Name: ________________________________________ Number: ____________________ Class/ Room_____________________ 
 
Date: _____________________________________ Score: _________________________           Teacher: ___________________________  
 
 
Section A: 
 
- Listen and  
1. Chose the correct answer 
2. Link to the correct answer 
3. Give the correct answer based on what you hear 
 
Section B: 
 
- Writing reflection  
1. Present your own opinion about what you hear 
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3. Speaking Test Template 
School Name: 
 
English Speaking Test- Grade & Level 
 
Student Name: ________________________________________ Number: ____________________ Class/ Room_____________________ 
 
Date: _____________________________________ Score: _________________________         Teacher: ___________________________ 
  
 
Section A: 
- Interview 
1. Answering some questions 
- Dialogue  
Section B: 
- Oral Expression  
1. Speak on tape in response to the prompts 
Note: the student is expected to demonstrate ability to communicate effectively, using an appropriate range of vocabulary, idiomatic 
expression, and simple and complex language structure. 
Instructor should take note of the conversation for possible comments and future grading 
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Glossary: Terms Used in this Curriculum Guide 
Assessment- measuring/ evaluating the level or degree to which an activity is accomplished. 
Cognitive skills - ability to process thoughts and to process and acquire new information. 
Communicative Language Teaching (CLT) - teaching approach centered in language communication. 
Differentiation- address individual needs involving rate and degree of learning providing opportunity to apply knowledge and skills at 
different level of accomplishment. 
Four macro skills- ability to perform the language skills: reading, writing, speaking, and listening. 
Learner Centered Method- teaching is centered in language use according learner’s needs.  
Learning Outcomes - what the students are expected to be able to do as a result of a learning activity 
Learning Style- the way (visual, auditory, or motor) that learner use to concentrate on, process, and retain information. 
Performance assessment - a tool that allow students to see how they are doing using a predetermined scale of success. 
Performance objective- what students should be able to do to demonstrate learning and acquisition of knowledge and skills 
Rubric - scoring grid with required performance criteria and degrees of success.  
Skills- ability to perform the specific step of an activity successfully. 
Standards - educationally and socially accepted level of accomplishment that equate with success.   
Strengths - ability to perform a specific task repeatedly many times with perfect execution. 
Teaching Approach - teaching strategies. 
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